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   SUMMARY RECORD OF SCHOOL SELF-EVALUATION - 2021/22 

Name of School Loxley Hall 

URN 142170 

Date of Summary Record September 2021 

 

THE LAST INSPECTION 

The last inspection was 7th June 2018 under a section 5 inspection.  

 

Overall effectiveness was maintained as Good. 

 

What does the school need to do to improve: 

Improve the quality of effective teaching in all subjects to raise achievement by: 

 Ensure existing best practice in teaching is spread more widely so that better 

standards in writing are achieved at key stage 3 and that all work at key stage 4 

is challenging for all pupils. 

 Ensure more intensive careers advice and support is provided for pupils who 

require it, including at an earlier age, so that they are well prepared for and can 

access any opportunities available to them after they leave school. 

Improve attendance by: 

 Implementation of bespoke Education Engagement/Stabilisation Plans through 

consultation with Attend EDC, EWO and SEND team to effectively engage 

school refusers and persistent non-attenders. 

 Early challenge to parents/carers regarding non-attendance through statutory 

process, offset by AIM support to distinguish between critical domestic 

circumstances and apathetic attendance.  
 

The school’s residential Educational provision was inspected 25th-27th February 

2020 

 Overall experiences and progress of children and young people - Outstanding  

 How well children and young people are helped and protected - Outstanding  

 The effectiveness of leaders and managers - Outstanding  
 

What does the residential special school need to do to improve? 

Recommendation 

  Ensure that staff accurately log and categorise any incidents of bullying and 

that staff regularly refresh their training regarding this area of practice.  
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STATEMENT OF COMMITMENT 

 

Negative experiences of previous education and deficits in social and emotional development 

have led to prior exclusion and social isolation for many Loxley students; such pupils find it 

difficult to forge meaningful relationships and exhibit low self-confidence. We endeavour 

to engage, include and reassure students, parents and carers in all aspects of pupils’ life at 

Loxley Hall School.  

 

We aspire to halt this spiral of negativity, by providing a learning environment which 

promotes success. The development of meaningful relationships, mutual respect and 

unconditional positive regard, define our ethos.   

 

Positive learning experiences are our staple diet. Through such experiences and by 

celebrating success, we place pupils on a positive learning journey, from admissions, to 

whatever destination meets their needs.   

 

Our goal is to provide our pupils with a programme of study that will engage them in their 

local communities, in learning and training, pertinent to their needs and aspirations - enabling 

them to be included in their communities, to contribute as adults.  

 

THE CONTEXT OF THE SCHOOL 

 

 Loxley Hall School is the lead school of the Manor Hall Academy Trust. This evolved 

from a Partnership with Cicely Haughton Special School, providing an all age 4-16 

years provision, for children and young people with Education, Health and Care Plans 

for social, emotional and mental health difficulties. Most have associated behavioural 

problems and additional needs. The Partnership is governed by one governing body. 

 Loxley provides day and residential provision- 96 planned places- for boys 11/16. 

 KS3 and KS4 cohorts have been reunited on-site at Loxley after an extended period 

of separation. Armitage is re-purposed as a vocational training centre for KS4. 

 The school is rated Good by Ofsted. 

 The Residential element of the school, offering 43 placements a week, has been 

judged to be Outstanding in July 2018. This provision has been outstanding 8 times 

in the last 9 years. 

 

 

Characteristics of the Pupils 

 The majority of pupils also have additional needs which impact upon their learning.  

(See Disabilities Map, Appendix 1). 

 FSM entitlement is high averaging approximately 45-50% year on year 

 LAC population is historically significant - approximately 8-12% year on year. 

 The majority of pupils come to Loxley working academically below their chronological 

age, this is evidenced by robust baselining on entry. 

 A high percentage of pupils and families have received or are receiving Multi Agency 

support. 

 This is the highest profile of need of all 23 special schools in Staffordshire as 

evidenced by matrix needs-based funding with nearly all pupils at matrix 3. 
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 Pathways to admissions are: 

Current Roll: 101 

From other special schools: (79%)  

Mainstream: (17%)  

PRUs and other providers: (4%) 

 

 A large majority of Loxley pupils arrive having been feeder schools’ most challenging 

and complex young people. 

 Mainstream and PRU referrals reflect histories of persistent non-attendance and 

exclusion. 

 Majority of pupils are subject to two or more multiple social risk factors, 

disadvantaging their personal and cognitive development. A large number have 

experienced Adverse Childhood Experiences and related trauma. 

 

Mission Statement 

 Our mission statement is ‘Building Relationships - Celebrating Success - Promoting 

Change’. This is underpinned by an ethos of mutual empathy, support and respect. 

 We provide a broad and balanced learning environment addressing our pupils’ 

disability range, enabling access to a relevant and meaningful curriculum. Through 

Core delivery, Nurturing classroom environments, Learning Support, Emotional 

Support Units, extensive enrichment activities, residential experiences, community 

projects and actively promoting positive mental health and a trauma informed and 

attachment aware approach. 

 Pupils’ learning journeys are enhanced at KS4 by providing a curriculum based on 

personalised learning programmes.   

 Students at the school are able to access to high quality vocational training from the 

age of 14. This enables students to achieve in ways relevant to their abilities. 

 We support our post-16 students with a Transition Officer which has significantly 

reduced our NEETS. 

 Loxley piloted a unique mental health audit and subsequent action plan in conjunction 

with a consultant EP; resulting in an innovative and ground-breaking approach to 

promoting whole school positive mental health. This model has now been used 

internationally. 

 The School works tirelessly with other agencies and stakeholders to help reduce 

learning barriers, taking a lead role within the local authority. Recent work includes 

collaboration with CAMHS Transformation, NSPCC working party relating to PSB, 

MACE panel, Mental Health Trailblazer Project, Wave Trust delivery of ACEs 

programme and Staffordshire’s SEND Transformation and Special School Strategy. 

RECENT CHANGES 

 Headteacher seconded to an Executive Head role, subsequent SLT reorganisation. 

Deputy Head now Head of School. 

 

 MAT development of a range of networking groups to improve practice – DSL, 

H&S, Heads Advisory Board, Positive Behaviour, Curriculum, SCIP, Finance and 

Wellbeing.  
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 Lead role in a range of Staffordshire developments relating to education, mental 

health and safeguarding.  

 

 Curriculum coordinator has successfully completed NPQSL 

 

 Head of School and Head of Care have adopted roles as Premises Manager and 

Health and Safety Coordinator respectively with Facilities Manager leaving post 

in January 2021. 
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Leadership and 

Management 

Outstanding 

 

 The "headteacher...work(s) diligently with staff to foster a positive and ambitious 

ethos.” (Ofsted 2018) 

 “The safety of young people is outstanding. Excellent practice in safeguarding and 

child protection makes the school stand out from others and is worthy of wider 

dissemination.” (Ofsted 2018) 

 “Loxley Hall has a culture of high expectations which has enabled students at the 

school to make excellent academic and personal progress from their starting points.” 

(Ofsted 2018) 

 ‘’The school communicates routinely and well with parents and carers, ...This helps to 

ensure that pupils experience the continuous and consistent support necessary for 

successful learning and good personal development.” (Ofsted 2018) 

 “The head of care consistently promotes high expectations for children to help them 

to make the most of their time in residency. Staff demonstrate a clear and 

determined commitment to delivering a high-quality service that meets children’s 

individual needs. This effective approach means that children make excellent 

progress in all areas of their development.” (Ofsted 2020)   

 “Senior managers continually review internal policies and procedures to ensure that 

these reflect children’s needs and promote their safety and welfare.... They have a 

clear understanding of service strengths and any areas for development, and 

constantly seek new and innovative ways to develop the service, such as profiling 

children’s needs by considering adverse childhood experiences and the impact of 

these. This means that managers can adapt the service to meet children’s changing 

needs.” (Ofsted 2020)   

  “Partnerships between leaders and managers and external professionals are 

exceptionally strong. These are supported by an active governing body.” (Ofsted 

2020) 

 “All staff participate in regular safeguarding training. This ensures that they fully 

understand their role and responsibility. Safeguarding training includes information 

relating to child sexual exploitation, child criminal exploitation, neglect and 

radicalisation. Staff are exceptionally alert to any changes in children’s physical 

presentation or behaviours that may indicate abuse or harm.... Governance of this 

area of practice by senior school managers and in partnership with the designated 

officer for the local authority is consistent and effective. This keeps children 

safe.”  (Ofsted 2020) 

 SDP and SEF have been reviewed and RAG rated by staff team and SLT separately 

then re-reviewed alongside each other to identify areas of similarity and 

difference allowing improved communication on areas for development and 

progress.  

 Distributed leadership as part of professional development and shared ethos for 

best outcomes is expanding. Staff have PM targets relating to the SDP and are 

encouraged to lead on specified area, empowering them and encouraging greater 

peer-to-peer support and confidence 
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 Creation of sub-groups and hubs to address key areas – Safeguarding, Health and 

Safety, Physical Support, Behaviour – each with a timetable of minuted meetings. 

 There is a highly and constructive and ambitious dialogue between the school 

leadership and the governing body. Governors are well informed of the current 

school context and challenge robustly when needed. They have high expectations 

for outcomes and provision for pupils. 

 A commitment to collaborative school improvement and the sharing of good 

practice as demonstrated through collaborative working with other schools in the 

MHAT. This best evidenced by contributions to networking groups and school-to-

school support. 

 School involves parents and carers in all aspects of its work in partnership to improve 

outcomes for pupils. Where appropriate annual Reviews are conducted in the families 

own communities to maximise attendance 

 SLT work closely with the MAT’s School Improvement Partner through monitoring 

visits to facilitate quality assurance. 

 Loxley has maintained the highest grade, Level 5, for its Health and Safety provision 

as accredited by LA monitoring. The most recent audit was completed in July 2018. 

 Senior leaders are engaged in county wide strategic developments which affect and 

influence SEMH provision and the wider SEN offer. These initiatives include SEND 

Transformation, the evolving Special School Strategy, Virtual School Governors, 

CAMHS Transformation, NSPCC working group on Problematic Sexualised Behaviour, 

Wave Trust’s ACEs programme, CAMHS Trailblazer Project for Mental Health 

Support Teams in Schools and MACE Panel. 

 Loxley Hall has initiated and establish a conference mechanism (Peeling the Onion) 

which engages stakeholders from across the Local Authority including Health, Care 

and Education. This has been in consultation with professionals from therapeutic and 

mental health support backgrounds. 

 

 

PRIORITIES 

KPI 1 Ensure effective operational and strategic status of school is preserved in 

light of Executive Head/Head of School roles. Redesign SLT structure in line with 

demands of secondment possibly becoming permanent. 
 

KPI 2 Continue succession planning and distributed leadership (with relevant CPD 

opportunities) via whole school responsibilities for UPS teachers and those aspiring 

to take ownership of key developments. 
 

KPI 3 Ensure financial stability, staffing ratios and numbers on roll. Consider 

exits/entries to roll and related funding levels.  Monitor and predict changes to 

funding in February 2022 when needs-based model is introduced. 
 

KPI 4 Ensure increasingly effective governor engagement in school life and allow 

increased contact between wider staff team and governors. 

 



7 
 

2021-22 SEF  

KPI 5 Identify NPQ candidates and related courses and map School’s needs to 

course requirements and candidate’s area of interest. Develop leadership skills and 

knowledge via SLT mentoring and review. 

 

 

 

Personal 

Development  

Outstanding 

 

 

 Parents and pupils identify they are positive about personal development and 

behaviour. Feedback from annual reviews often offers comments such as: “Can’t 

praise the school highly enough… has made incredible progress…he has matured and 

is now far more independent…. achieved some very impressive qualifications…  Very 

pleased with the level of support and progress he has made…” 

 Pupil Premium Plus is carefully mapped out to give a more tailored individual approach 

to our LAC pupils which is focussed on the pupils EHCP and well as academic needs 

e.g. research, growing and planting tomatoes in the school greenhouse foster a pupil's 

interest in gardening.  

 All students are assessed in line with against an emotional needs tool called ‘Motional’ 

which allows them to be subjectively assessed in line with unmet emotional needs – 

personalise targets are set to encourage personal development.  

 Success against the ‘Motional’ targets is measured and celebrated through trips and 

class rewards. Pupils track their personal progress on the weekly target notice board. 

 Pupils accessing the school’s residential provision have enhanced personal 

development opportunities which evidences itself in academic, social, emotional and 

post 16 outcomes. 

 Whole school, class and individual rewards and sanctions systems are encouraged in 

line with the school’s Relationship Management Policy. This tangible reward for 

positive behaviour encourages intrinsic motivation as time passes. 

 Pupils with additional needs are afforded access to specialised services, often with 

associated funding approved by the SEND team. This has allowed school to 

commission much needed therapeutic support. 

 The school’s Emotional Support Unit offers support for pupils in managing themselves 

when in crisis. Over time strategies offered allied to learning conversations help 

build resilience and effective methods of self-control. 

 Pupil achievement is celebrated on many levels both in classes and whole awards 

presented in assemblies. 

 Pupils can give feedback in a more pupil friendly way about their progress on the EHC 

Hub. Parents, carers and social workers all have the ability to contribute towards the 

individuals EHCP. 

 Pupils are able to map their learning week through the school points system to 

identify trends, hot-spots and areas of strength within the learning week. The pupils 
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points progress is displayed for them to easily track. 1 to 1 discussions take place 

throughout the week. 

 Pupil Voice is advocated through the School Council enabling pupils to communicate 

their needs and concerns. Opportunities for pupils to be role models are created 

within the school prefect system, head boy and House captaincy. 

 Breakfast club ensures a positive start to the day and sees pupils well fed, nurtured 

and made to feel safe and secure prior to learning.  

 House competitions allows pupils to achieve in a non-academic setting while 

encouraging healthy lifestyles and enhancing the ability to cope with winning and 

losing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PRIORITIES 

KPI 6 Continue to engage with commissioned support from Psychotherapist for 

therapy support for pupils and staff – improving the culture and attitudes towards 

therapy and a trauma informed, embedded whole school offer 

 

KPI 7 To measure emotional development through targeted interventions using 

'Motional' - implement effectively with attention to staff training and anticipated 

impact/outcomes for pupils allied to workload implications for staff. 

 
KPI 8 Develop Inclusion Group concept and implement quality assurance exercises 

allied to appropriate oversight, staffing ratios and funding mechanisms. 

To review the way the school utilises Pupil Premium Plus and Free school meals 

funding. That Pupil Premium Plus is utilised to achieve the best outcomes for our 

LAC pupils. 

 

KPI 9 Continue with a bespoke/adaptable curriculum informed by local/ topical 

societal issues and pupils’ needs - including safeguarding concerns, SRE, Prevent 

concerns and British Values. 
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Behaviour and 

Attitudes  

 Outstanding 

 

 

 The School’s Relationship Management Policy is reviewed continually with practical 

and theoretical advice for staff.  

 All staff are trained in Strategies for Crisis Intervention and Prevention which is 

refreshed annually enabling staff to skilfully manage challenging and threatening 

behaviour in a safe manner. 

 All pupils have a Keyworker who reports to parents at least once a week to enhance 

behaviour modification impact.  

 Staff receive regular professional development including behaviour management, 

emotional and social needs and statutory training such as a first aid and medication.  

A programme of study specifically for Support Staff will introduced this year (2021-

22) and this will be very similar to the identified programme for teaching staff. 

 Physical Intervention data shows that, over time, the frequency of physical 

interventions for individual students reduces. This demonstrates progress in 

students’ abilities to self-manage behaviour. Data has shown to reduce over time 

including floor holds. COVID lockdowns has also impact on this academic year's data 

also.  Relationships have been vital in achieving this and staff have been singled out 

for excellent practice. AT 

 “Young people benefit hugely from warm and trusting relationships with highly 

committed and child-focused staff... make exceptional and sustained progress in 

their independence, self-confidence and behaviour.... Excellent behaviour 

management strategies enable staff to maintain a safe environment for all young 

people” (Ofsted 2018) 

 “The service is constantly improving its safeguarding practice with the introduction 

of ‘safe and well’ checks by the family link worker and ‘under the radar’ meetings held 

by managers since the last inspection.” (Ofsted 2018) 

 “Children are safe and protected from harm. Staff are extremely competent in the 

identification, assessment and management of risks to children’s safety. Risk 

reduction strategies are clear and effective. These help children to take an age 

appropriate responsibility for their own safety. This means that children learn to 

keep themselves safe and develop the skills they need to prosper.” (Ofsted 2020)   

 “The use of sanctions and physical restraint is exceptionally rare. This is because 

children benefit from clear and consistent boundaries. Staff continually praise and 

reward children’s achievements and their positive behaviours. They use their de-

escalation skills to motivate children to make positive choices. This approach to 

managing children’s behaviours promotes children’s safety and welfare.” (Ofsted 

2020)   

 “Relationships between children and their peers are positive. However, there have 

been a few incidents of bullying. In these circumstances, staff act immediately to 
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prevent any physical or emotional harm. They work with children to help them to 

understand the detrimental impact bullying has on others. This practice means that 

children quickly change their behaviours.”  (Ofsted 2020)   

 Individual risk assessments, IBPs and PHSE programmes of study all contribute to 

risk awareness. The Designated Safeguarding Lead holds pre-school ‘Under the 

Radar’ meetings with senior staff to monitor vulnerable students. This information 

is regularly relayed to the school’s DDSLs and Attendance Intervention Manager. 

 Students have an outstanding range of opportunities to develop risk awareness 

through enrichment and extra-curricular activities and an Emotional Support Unit 

encourages self–referral to help pupils manage their own behaviour more 

independently. The ESU is manned by two Inclusion Officers. Students willingly 

access this as a self-help tool. 

 Perceived discrimination by students is confronted. School does this robustly and 

involves parents, carers and outside agencies to ensure a strong follow up so that 

there are no reoccurrences. This is reported using a colour system differentiating 

Bullying, Racism and Sexual Harassment. These is refreshed with the staff and pupils 

termly and is a big part of the school ‘Citizenship and Reactive Curriculum’. 

 Fixed term exclusions are only used for criminal acts and as a means to protect all 

stakeholders to gather information to inform risk assessments. 

 Pupils’ respect for the school is demonstrated by a well-maintained building, 

attractive classrooms, no graffiti and little damage. 

 Collaborative best practice shared with independently commissioned attendance 

consultants – VIP – to address persistent non-attendance and safety and wellbeing.  

 Ongoing register analysis by Attendance Intervention Manager (AIM), who consults 

weekly with Attend EDC to identify causes for concern and to highlight successes. 

 Attendance tracker developed in-house affords AIM to effectively address 

safeguarding concerns. This is a reference point for outstanding safeguarding 

practice. 

 

PRIORITIES 

KPI 10. Implement actions to ensure sexual harassment is addressed and instances 

are effectively responded to and recorded. Provide greater opportunities for pupils 

to learn, talk and report incidents of discrimination. The anti-bullying policy to be 

reviewed and actioned in line with current trends of bullying and discriminatory 

behaviours. 

 
KPI 11 Sexual harassment to be formally addressed through a series of bespoke 

lessons via the current affairs curriculum and a new robust reporting and recording 

system for incidences of sexual harassment in school. 

 

KPI 12 In light of increased roll and new initiatives - continue to monitor capacity 

to manage behavioural challenges of key individual pupils and preserve school ethos 

and culture.   
 

KPI 13 Continue to monitor safeguarding records (MyConcern) for trends in 

reported concerns. Use these to inform individualised responses and the school’s 

‘Reactive Curriculum’.   
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 Despite Covid-19 all year 9 students were entered for BTEC ICT, AQA Entry Level 

Science, AQA Entry Level Mathematics, AQA Entry Level English – Silver and Gold 

Step.  All students were awarded passes in line with staff recommendations. 

 Students in KS4 continue to follow the AimAwards Diploma programme and the 

scheme is mirrored at Armitage where both vocational and academic programmes are 

followed. 

 3 pupils are attending an AP to gain additional qualifications including GCSEs, BTECs 

and Functional skills.  Attendance is 2 days/ week at Sporting Stars. 

 The school has developed an outstanding array of partnerships. These enhance and 

support the excellent curriculum, which meets the needs of all students, tailored to 

their specific needs and interests. The school is developing an increasingly innovative 

curriculum, which is adapted as required to ensure that all students are re-engaged 

in their education. In addition, ‘Current Affairs’ is an integral timetabled lesson in 

the curriculum and this allows an immediate and reactive response to any concerns 

around safeguarding or issues that are prevalent in the communities in which they 

reside. 

 Following a review of progress data, it is evident that Covid has had a significant 

impact on progress in the curriculum for the academic year 2020-21. Students have 

experienced an array of effects on their mental health and well-being which is 

subsequently reflected in their progress towards expected targets.  The school’s 

recovery and consolidation curriculum is designed to address this and the impact on 

social and emotional development. 

 The assessment process in school impacts positively on the outcomes of the pupils as 

demonstrated by the CAT and intervention records, with summative assessment 

taking place each term. End of year targets are set using the school’s ‘in house’ CAT 

(Curriculum Attainment Tracker) which sets targets based on the pupils needs; 

SEMH or Learning Difficulties. Those pupils at risk of not achieving expected targets 

are discussed in CAT analysis meetings, held each term, and academic or behaviour 

intervention strategies are implemented accordingly.  

 More able pupils are identified and fast tracked for literacy and numeracy ELC 

certificates early (normally in Y9).  in 2020/21:  

- 6 year 7 students achieved AQA ELC mathematics  

- 1 year 7 students achieved AQA ELC English Gold Step 

- 1 year 8 student achieved AQA ELC3 mathematics 

-  1 year 8 student achieved AQA ELC English Gold Step  

- 5 year 9 students achieved AQA ELC3 mathematics  

- 2 year 9 students achieved AQA ELC2 mathematics  

- 5 year 9 students achieved AQA ELC English Gold Step  

- 2 year 9 students achieved AQA ELC English Silver Step    

- 14 year 9 students achieved AQA ELC3 science  

- 2 year 9 students achieved AQA ELC2 science 

Quality of Education Good 
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 Standardised Testing takes place on Entry to Loxley and once yearly thereafter 

(May) when pupils are assessed using Mathematics Access Test, Reading Access 

Test, WRAT 3 (Word Reading Access Test), Diagnostic Spelling Test, Wordchains 

and Emotional Man (year 7 only).  The aforementioned give a standardised score and 

age equivalent and these are used to measure progress against social norms. 

 Results at the end of KS3 for 2020-21 were adversely affected by the onset of 

Covid.  At the end of KS3:  72% of students have reached their expected target in 

reading, 43% in writing, 57% in maths and 60% in science. Some students have 

exceeded their targets and reached their aspirational targets; 55% reading, 24% 

writing, 32% maths and 45% science. 

 In English there been a regression in students reaching their targets therefore the 

school continues to promote literacy through a whole school intervention as literacy 

ability has a profound affect across the curriculum. 

 Curriculum development plan for 2012-21 focused on writing, spelling / vocabulary 

and writing. The graph below illustrates the impact of Covid-19 

 Curriculum focus this academic year, based on current data is writing; handwriting 

and developing cursive fluency, writing content; structure, spelling, vocabulary and 

grammar. 

 

End of KS3 data compared to the last 4 years. 

 
 

 

 There is an Attainment Tracker for KS4 which has been developed, based on 

Transition Matrices and the National Ruler. This tracker generates aspirational, 

ambitious and clear targets (based on 2 levels of progress, KS2 – KS4) for GCSE 

and/or Vocational qualifications by the end of KS4.  

 79% pupils achieved their End of KS4 target 

 3 GCSEs were achieved by 2 pupil including a 4 in maths .  

 Between the Armitage Vocational Centre and Loxley Hall, 16 learners achieved 895 

credits an average of 56 credits per student. 
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 Despite Covid-19, pupils through staff support and distance learning have achieved 

comparative results to previous years. 
 

Key Stage 2 to Key Stage 4 data reveals: 
 

 Attainment of 
KS4 

2017./18 
(21 pupils) 

Attainment of 
KS4 

2018/19 
(18 pupils) 

Attainment of 
KS4 

2019/20 

Attainment of 
KS4 

2020/2021 

ELC 3 in English  26% 100% 100% 81% 

ELC 3 in Maths 71% 100% 79% 87.5% 

ELC 3 in Science 57% 100% 90% 93% 

AQA Functional Skills L1 
Maths 

   33% 
(100% entry success) 

AQA Functional Skills L1 
English 

   33% 
(100% entry success) 

 
 

     

Standards 2018 2019 2020 2021 

% Achieving Entry Level 3 certificate 
 

100% 100% 100% 100% 

% Achieving Level 1 certificate 
 

100% 100% 90% 100% 

% Achieving Level 1 Ext certificate 
 

80% 75% 88% 94% 

% Achieving Level 1 Diploma 
 

57% 63% 61% 63% 

% Achieving GCSE 
 

23% 5% 12% 12% 

% Achieving BTEC / City & Guilds 
Diploma 
 

52% 5% 12% 12% 

% Pupils Achieving a Level 2 
qualification (including GCSE 4 or 
above) 

19% 10% 12% 6% 

 

 All pupils have EHCP targets - progress is measured within the lesson, this has been 

a PM management target this year for teaching assistants. EHCP targets are broken 

into achievable chunks and written into ‘pupil speak’. These targets are reviewed 

regularly and progress is measured.  

 All staff completed a self-audit of their own perceptions of their teaching using the 

‘Teacher Effectiveness Data’. Peer observations took place based upon self-

perceived strengths and weakness of the ‘Teacher Effectiveness Data’. All the lesson 

observed were effective with many displaying elements of highly effective practice. 

Two members of staff cascaded aspects of their lesson which were deemed as highly 

effective to the staff team.  

 Teachers have high expectations of pupil outcomes. The impact of teaching on 

students’ learning is always good and increasingly outstanding. 

 Overall, work shows that teaching challenges students through interesting and 

relevant activities.  
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 Teachers are highly effective in taking account of students’ difficulties, including 

learning barriers, and this is evidenced through high quality differentiation, bespoke 

behaviour management strategies and informed planning and assessment. 

 Using bespoke interventions to develop the pupils’ abilities in line with identified 

EHCP needs has seen teaching staff take more responsibility for oversight of the 

review processes. Teachers are involved in the EHCP review meetings and are able to 

access the EHC Hub. 

 Through cultural activities and visible celebrations coupled with opportunities for 

the pupil voice, a comprehensive PSHE and vocational curriculum and tailored social 

and emotional behavioural target setting, pupils are well prepared for life in modern 

Britain.  

 SRE makes a significant contribution to the development of the personal skills 

needed by pupils if they are to establish and maintain relationships. It also enables 

young people to make responsible and informed decisions about their health and well-

being.  

 Citizenship and SRE allow the discussions of Religious Belief and Culture through the 

range of material taught and although Religious Education is not taught as a discreet 

subject opportunities across the curriculum are abundant. 

 The quality and consistency of dialogue between parents, carers and school staff 

contribute directly to student progress; parents and carers are full of praise for the 

way that the school and care staff in the residential houses have turned around their 

children’ s attitudes to learning and transformed their behaviour. 

 A whole school target ensures that teachers also work towards areas highlighted 

through the school improvement plan. Lesson observations form a central part of 

performance management and utilise the gained information to set targets and raise 

standards.  

 Regular observations and learning walks continue to inform SLT of current practice. 

This is tracked through the ‘Effective Teacher Profiles’ which allows us to target 

specific areas, allowing staff to extend their expertise and to link their personal 

development with the schools’ improvement plan.  

 In KS4 pupils have the option to attend the school’s Vocational Training Centre.  

Pupils can choose vocational subjects including Woodwork, Cooking and IT. These 

vocational courses are accredited through the AimAwards framework and each 

vocational area offers L1 certificates.  Pupils can also opt into a garden maintenance 

programme where a mini-bus takes pupils to community partners where Vocational 

projects take place, allowing pupils to gain credits, again within the AimAward 

Scheme. Classroom experiences are enhanced by an array of learning experiences 

outside of the classroom.  

 Every classroom has pupils’ Literacy and Numeracy targets displayed and pupils are 

active in keeping track of their own progress. Both internal and external verification 

takes place for Aim Award and the school is part of the East Staffs Foundation 

Learning consortium where pupils’ work is moderated along-side mainstream pupils’ 

work.  

 The KS4 curriculum is Quality Assured by Aim Awards and has been awarded Direct 

Claims Status due to its consistently high Internal Verification procedures and 

quality assurance.     
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PRIORITIES 

KPI 14. Curriculum lead to work with Armitage Lead and Year 11 Lead to evaluate 

KS4 curriculum and ensure that well-being and mental health interventions, E-

safety, current affairs, becoming independent / lifeskills and Physical Education 

continues throughout KS4. 

 

KPI 15. Establish consistent behaviour for learning, consolidation curriculum and 

wellbeing interventions to improve academic outcomes.  

 

KPI 16. Ensure that succession planning within AimAwards does not impact 

negatively on pupils’ outcomes. 

 

KPI 17. English lead to work with Curriculum lead to promote literacy through 

spelling, vocabulary and comprehension.   

 

KPI 18. Careers lead to work with Entrust, Vocational Manager, Transition 

manager and Curriculum lead to ensure that Gatsby Benchmarks are achieved and 

that a KS3-4 careers plan is in place. 

 

KPI 19. Improve quality of pupils’ writing through a bespoke writing programme 

which follows the relevant KS scheme of work. Target increased percentage of 

pupils achieving their expected and aspirational targets. 

 

 

 

 

 The overall effectiveness of the school aspires to be outstanding in all areas. 

 Teaching and learning is consistently good with many instances of outstanding 

practice, the staff are ambitious in ensuring outstanding teaching is consistent 

 The School’s practice consistently reflects the highest aspirations for pupils.   

 High expectations permeate all aspects of the school’s work.  

 Staff at all levels lead by example. 

 The school’s systems for monitoring all areas of its work, including the quality of 

teaching and learning, are extremely effective and provide robust evidence in which 

to build plans for further improvements.  

 The school works in tandem with its partner school to deliver an all- age residential 

provision to the SEMH community.   

 School has shaped and delivered the SEMH residential strategic development plan 

for the Local Authority, advocates on behalf of the SEMH population within SEND 

Transformation and is clear and determined in its direction and implementation- 

which extends to post 16 provisions. 

Overall Effectiveness                  
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 Care is at the heart of the school’s work and underpins its ethos to an exceptional 

level.  This is supported by close collaborative work between school staff, residential 

staff, external agencies and outstanding personal and academic outcomes. 

 The curriculum is creative, relevant and tailored to need, re-engaging pupils in their 

education.  This process continues to be developed in line with destination 

aspirations.  The curriculum ensures that students feel safe and well, both physically 

and mentally and promotes strategies and signposts for interventions when necessary 

 

Interplay of Education and Residential Education offers: 

 The school’s thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social, 

emotional and cultural development and their physical well-being enables them to 

thrive in a supportive, highly cohesive learning community. The school is a harmonious 

community where our young people grow and increase their ability to interact with 

the world around them. See attached VENN diagram: 

 
 Students enjoy coming to school, learning and the opportunity to be creative and 

adventurous. Staff work in partnership with children’s families. Parents continually 

praise the commitment of staff, and their knowledge of children’s needs and passion 

for their role. One parent said, “The residential service is absolutely brilliant! Staff 

are amazing and communication is great. [ Name of child] has grown in confidence and 

this makes him want to go to school.” This collaboration means that children have a 

positive residential experience. (Residential OFSTED report.) 

 The school fosters enjoyment and fascination in learning by providing a wide range 

of interesting and exciting experiences in and outside of the classroom. Use of 

outdoor spaces including woods for Bush craft and bike maintenance. Whole school 

promotion of LOTC activities from September 2021 onwards. Boxing tuition 

training has been completed by KH/SE.  

 

NEXT STEPS 

 Refine KPIs indicated on the School Improvement Priorities in consultation with 

MAT CEO and Chair of Governors 

 Consider the integrated MHAT objectives. 

 Ensure all policy documentation is accurate, up-to-date and embedded in 

practices. 
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 Consider a 3 year plan for the school which is ambitious, realistic and child-

centred based on predictable changes in SLT structure and staffing, alongside 

curriculum and premises evolution. 

 

Other KPIs from the School Development Plan 

 
Health and Safety, Premises 

20. Ensure whole school risk assessments are kept up to date and in line with current 

guidance and advice. 

 

21. Ensure HoS and HoC in capacity of overseeing site and H&S have clearly defined roles 

and effectively manage facilities, office and domestic staff in administration of duties. 

 

22. Ensure Fire Safety standards, training and risk assessments are all effective and up 

to date Residential Education. 

 

Residential Education  

23. Implement a contingency plan of home-residence support from keyworkers to ensure 

effective implementation of care plans where necessary due to isolation or localised 

lockdowns in Autumn term. Maintain keyworker contact with pupils. 

 

24. Continue to engage in high quality and regular monitoring visits carried out by a 

member of the Governing Body, Independent Person, ENTRUST and other residential 

settings. 

 

 


